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Class overview

This class is open to all students, but please note that it is designed as a part of the SAL (Studies in Applied Linguistics) EMS module. The class is designed for students who are interested in learning more about language learning and acquisition. It covers the common theories and current thinking about how we acquire our first language and learn a second or additional language. This class will be conducted entirely in English.
This class begins with an overview of childhood first language acquisition. The class then looks at the conditions for effective second language learning including factors related to the learner (age, intelligence, motivation, etc) and factors related to the learning environment (the value of instruction, the balance of input and output, the role of feedback & correction, etc). Students can expect to develop an understanding of the fundamental issues in language learning and acquisition.
In-class activities will be based on homework readings. It is very important to prepare for class every week. Students will be expected to read assigned texts before class and independently follow up by researching related topics after class. Also, the class deals with general trends and theories. Students are encouraged to apply those ideas to specific examples from their own experiences as a language learner or language teacher. In addition, many of the class topics will lead to further discussion. Students are encouraged to form study groups and meet regularly to continue class discussions informally. To help with your study group, a readers’ guide for the text book will be distributed in class. 

Required Text

The required text for this class is:
How Languages are Learned (4th edition) by Patsy Lightbown and Nina Spada
ISBN 978-0-19-454126-8
The text is available for sale in the university co-op and one copy is available on reserve in the university library. The book is also available from online bookstores such as Amazon. 
Recommended Reading

From time to time, links to recommended follow up readings or videos used in class will be posted on the class website. 
http://brown-unp.webnode.com/ 


Grading

Grades for this class will be based on short writing assignments on each topic and a take-home final exam. All assignments should be submitted by email to brown@unii.ac.jp.

Writing Assignments: 40%
There will be 5 short writing assignments (approximately 1 page) covering key ideas from class. Your best 3 scores on these assignments will count for your final grade. 


Final Exam: 60%
At the end of the course, there will be a take-home final exam. The questions will be distributed on the last day of class and you will have one week to submit your answers. 
















Writing Assignments

Choose ONE questions from each chapter. Write a short 600-700 word answer for each. Your answers should be based on class materials and outside reading. All outside sources should be cited. 

Chapter 1

1) Child language acquisition researchers have found that children across many cultures tend to have similar kinds of words in the ‘first fifty’. What are some typical first-learned words in Japanese? Why do you think are these among the first words that children learn?

2) What is the ‘wug test’? What do the findings from the wug test tell us about children’s developing language? What advantages does the wug test have over studies that observe children’s language in natural settings? Can you think of some disadvantages?

3) Among the theoretical perspectives that have been proposed to explain L1
acquisition are: the behaviourist perspective, the innatist perspective, the interactionist perspective, the Vygotskyan sociocultural perspective, Usage-based perspectives

Comment on the importance of the following factors in each of the perspectives:
• Language-specific mental structures
• Imitation and habit formation
• The use by caregivers of adapted or simplified language
• Positive reinforcement and/or corrective feedback (on language features)
• Developmental sequences for language features
• General cognitive processing
• Conversational interaction with others
• Frequency and salience of language features in the input
• The hypothesis that there is a critical period for language acquisition.





Chapter 2

1) In language classes, teachers often observe learners making errors with a feature of the language that was previously used correctly. What does this suggest about the way in which the feature was previously learned? Should the teacher be concerned that the student is forgetting previous lessons? Why might one be justified in concluding that the learner has actually made progress?

2) In addition to influencing how learners pass through developmental sequences, what other ways has a learner’s knowledge of L1 been observed to influence L2 acquisition? You should be able to identify at least four ways.

3) What type of pronunciation instruction is more likely to help learners improve the intelligibility of their speech—that which focuses on the individual sounds of the language or that which focuses on the overall rhythm and melody of the language? Why?

Chapter 3

1) Support or refute this statement. 
“Abilities targeted by language aptitude tests are irrelevant for the process of language acquisition in communicative language teaching.” 

2) Define instrumental and integrative motivation in your own words and give an example to illustrate each. Comment on how these types of motivation might be seen differently in different learning environments. Describe your own language learning motivation. 

3) In a bilingual or multilingual country, members of a majority group learning a minority language might have different attitudes towards learning language than those in a minority group learning a majority language. What differences do you think there might be? Try to illustrate your answer with concrete examples.

Chapter 4

1. What is the Contrastive Analysis Hypothesis (CAH)? Why is it often linked to the behaviourist theory? What are its limitations?

2. What are some typical learning activities in an audiolingual classroom? Can you think of some advantages and disadvantages of this type of instruction?

3. Describe Krashen’s Monitor Model. According to this model, are L2 “learning” and “acquisition” the same thing?

4. Many language learners seem to develop very quickly after a long period of little progress. At other times, they may even backslide despite studying hard. How can this be explained? Have you experienced this in your language learning?

5. Compare and contrast the role of the environment in the behaviourist, innatist, and cognitive perspectives. Which is closest to your own view?

Chapter 6

1. Six proposals for second and foreign language teaching are described in this chapter. Briefly describe the main characteristics of each one. Which have you experienced as a student? 

2. It has been observed that students in some types of instructional approaches develop ‘communicative confidence’ and this is sometimes contrasted with their ‘communicative competence.’ What are the abilities that are being distinguished? How do you think these two kinds of ability are related?

3. When students engage in group work in communicative and task-based language learning, some teachers worry that they cannot provide each other with correct language models or corrective feedback. Nevertheless, the benefits of peer interaction outweigh the limitations. What are those benefits?

4. Proponents of ‘get it right in the end’ claim that not everything has to be taught. Why not? What are the characteristics of some features that do have to be taught? Would you predict that these will be the same for learners at different ages? How would students in foreign-language and second-language settings differ with regard to what needs to be taught?
